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Human wellbeing is the recognition that everyone around the world, 
regardless of geography, age, culture, religion or political environment, 
aspires to live well. Wellbeing is not necessarily bound by income, 
rather, it is an individual’s thoughts and feelings about how well they 
are doing in life, contentment with material possessions and having 
relationships that enable them to achieve their goals. Many factors 
impact upon an individual’s ability to live well including war, conflict, 
social fragmentation, inequality, poverty, malnourishment as well as 
access to resources.
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GTANSW for a multitude of 
resources such as Arab Gateways 
and specific articles – lots of them. 

http://www.gtansw.org.au/


NES syllabus 
support link 
HERE.

http://syllabus.bostes.nsw.edu.au/hsie/geography-k10/


Outcomes
A student:

• explains the diverse features and characteristics of a range of places and environments GE5-1

• explains processes and influences that form and transform places and environments GE5-2

• analyses differences in human wellbeing and ways to improve human wellbeing GE5-6

• acquires and processes geographical information by selecting and using appropriate and relevant geographical tools for 
inquiry GE5-7

• communicates geographical information to a range of audiences using a variety of strategies GE5-8



Learning across the curriculum

The cross-curriculum priorities are:

• Aboriginal and Torres Strait Islander histories and cultures  
• Asia and Australia’s engagement with Asia  
• Sustainability  

General capabilities encompass the knowledge, skills, attitudes and 
behaviours to assist students to live and work successfully in the 21st 
century. 

The general capabilities are:

• Critical and creative thinking  
• Ethical understanding  
• Information and communication technology capability  
• Intercultural understanding  
• Literacy  
• Numeracy  
• Personal and social capability  

The BOSTES syllabuses include other areas identified as important 
learning for all students:

• Civics and citizenship  
• Difference and diversity
• Work and enterprise  



• Place: the significance of places and what they are like eg factors influencing people’s perceptions of places; the special 
significance place has to some people; the effect of global trade, transport, information and communication technologies on places 
across the world. 

• Space: the significance of location and spatial distribution, and ways people organise and manage spaces that we live in eg spatial 
distribution of landscapes, global water resources and natural hazards; how location influences the ways people organise places.

• Environment: the significance of the environment in human life, and the important interrelationships between humans and the 
environment eg processes that form and transform landscapes and landforms across the world; the aesthetic, cultural, spiritual and 
economic value of environments to people; the effect of human activities on natural and human environments.

• Interconnection: no object of geographical study can be viewed in isolation eg how people are affected by the environment with 
regard to landscapes, climate, natural hazards and the liveability of places; how people affect the environment such as people’s use 
of water on its quality and availability as a resource.

• Scale: the way that geographical phenomena and problems can be examined at different spatial levels eg management of 
geographical challenges across a range of scales from local to global; responses and actions undertaken by governments, 
organisations and individuals; communities operating at local to global scales.

• Sustainability: the capacity of the environment to continue to support our lives and the lives of other living creatures into the future
eg pressures on the Earth’s water resources and landscapes; the need to manage environments for a long-term future; sustainable 
management approaches.

• Change: explaining geographical phenomena by investigating how they have developed over time eg changes to resources, 
landscapes and places over time through natural and human geographical processes and events; the effect of management 
strategies in reducing the impact of natural and human geographical processes.



SUSTAINABLE BIOMES

KEY INQUIRY QUESTIONS
• What are the main characteristics that differentiate the world’s biomes? 

• How do people use and alter biomes for food production?

• Can the world’s biomes sustainably feed the world’s population? 

• What strategies can be used to increase global food security? 

CONTENT FOCUS
Students examine the physical characteristics and productivity of biomes. Students examine the correlation between the world’s 
climatic zones and spatial distributions of biomes and their capacity to support food and non-food agricultural production. Students 
analyse the impact humans have on biomes in an effort to produce food and increase agricultural yields. They examine population 
trends and projections from Australia and across the world and forecast future food supply-and-demand issues. Challenges to food
production are explored and management strategies investigated.



CHANGING PLACES

KEY INQUIRY QUESTIONS
• Why has the world become more urbanised? 

• How does migration impact on the concentration of people into urban places?

• How does urbanisation change environments and places?

• What strategies are used to manage environmental change in urban places to enhance sustainability?

CONTENT FOCUS
Students examine the patterns and trends in population movements and the increasing urbanisation of countries. They discuss 
the reasons for internal and international migration patterns and the consequences of population movements, including the 
increased concentration of populations within countries. Students examine strategies to create liveable and sustainable urban
places, propose solutions and suggest opportunities for active citizenship.



ENVIRONMENTAL CHANGE AND MANAGEMENT 

KEY INQUIRY QUESTIONS
• How do environments function?

• How do people’s worldviews affect their attitudes to and use of environments?

• What are the causes and consequences of change in environments and how can this change be managed?

• Why is an understanding of environmental processes and interconnections essential for sustainable management of 
environments?

CONTENT FOCUS
Students develop an understanding of the functioning of environments and the scale of human-induced environmental change 
challenging sustainability. They explore worldviews influencing approaches to environmental use and management. Students 
undertake an investigative study of the causes and consequences of environmental change in an environment in Australia and 
another country. They compare and evaluate the management responses in both countries and propose ways individuals can 
contribute to environmental sustainability.



HUMAN WELLBEING

KEY INQUIRY QUESTIONS
• What makes human wellbeing a geographical issue?

• How can the spatial variations in human wellbeing and development be measured and explained? 

• What are the economic, social and environmental impacts of variations in development and human wellbeing? 

• How do governments, groups and individuals respond to inequalities in development and human wellbeing for a 
sustainable future?

CONTENT FOCUS
Students examine the nature of, and differences in, human wellbeing and development that exist within and between 
countries. They describe ways of measuring human wellbeing and development to reveal spatial variations and develop 
explanations for differences. Students investigate examples from Australia and across the world of issues affecting 
development, the impact on human wellbeing and the consequences of spatial variations across scales. Local, national and 
global initiatives to improve human wellbeing are also examined.



Human development is defined as the process of 
enlarging people’s freedoms and opportunities 
and improving their well-being. Human 
development is about the real freedom ordinary 
people have to decide who to be, what to do, 
and how to live.
The human development concept was 
developed by economist Mahbub ul Haq. At the 
World Bank in the 1970s, and later as minister of 
finance in his own country, Pakistan, Dr. Haq
argued that existing measures of human 
progress failed to account for the true purpose of 
development—to improve people’s lives. In 
particular, he believed that the commonly used 
measure of Gross Domestic Product failed to 
adequately measure well-being. Working with 
Nobel Laureate Amartya Sen and other gifted 
economists, in 1990 Dr. Haq published the first 
Human Development Report, which was 
commissioned by the United Nations 
Development Programme.



Source: HERE

http://hdr.undp.org/en/content/what-human-development






Human wellbeing and development 

Students: 

• investigate ways of measuring and mapping human wellbeing and development, for example:

• examination of global indicators and benchmarks for human wellbeing

• description of ways of measuring and mapping human wellbeing and development for the purpose of 
identifying and analysing spatial variations 

• analysis of contemporary trends in human wellbeing and development 

Mcrindle research

Give students a map of the school, preferably with some property features, classrooms, buildings etc and map their own 
personal school wellbeing map. Do this as a first up creative activity with freedom to use coloured pencils, their own key 
(if they choose), colours for moods, areas where there may be conflict, no go zones, fun times, arrows for flow and 
movement, pictures, mother nature space, (or lack of them) feeling good time, working out space etc. Use as a way of 
defining wellbeing and mapping techniques for local areas, suburbs, states, countries, world. Introduce scale and 
wellbeing. Put them on display for a week.

http://mccrindle.com.au/


Use images from around the world to highlight issues, events 
and to act as stimulus for discussion.



http://www.lisakristine.com/




Use this image and the youtube HERE to talk 
typical, average, mid point, most of the human 
population. Have a discussion on his state of 
wellbeing as Mr Average!

Miniature Village, an oldie but a goodie, still has 
relevance for this unit as a talking point if nothing 
else. HERE.

Worldmapper is brilliant. HERE. You can find a 
multitude of maps and some posters like this to 
download and display.

https://www.youtube.com/watch?v=4B2xOvKFFz4
http://www.dailymotion.com/video/x2tydto
http://www.worldmapper.org/index.html


Concentrate on one country or region. India seems a logical choice given the material out there.

• Use the GTA bulletin material

• Pearson places e book chapter on India or Geoworlds

• Use “Slumming It”

• Use a shared Google doc as a reflective journal of the most useful lessons, resources, handouts etc. 
You can track their written work and comment on the progress made

Watch Baraka – if you dare!!, or vignettes of movies like Lion

Small writing tasks as often as possible using directive terms and based on stimulus or a visual, or a website. 
Structured and easy to mark, quick turnaround, feedback 

Miniature Earth – latest version

USE CARTOONS





Spatial variations in human wellbeing 

Students: 

• investigate causes, issues and consequences of spatial variations in human wellbeing, for example: 

• description of spatial variations in human wellbeing and development between and within countries using 
selected indicators 

• examination of reasons for and consequences of spatial variations in human wellbeing and development 

• discussion of issues affecting the development of places and their impact on human wellbeing in ONE 
country or region 

What a great opportunity for forum discussions, think pair share, debates, opinion 
lines or just free for all shouts as the excitement builds and everyone has an idea. 
Syria, Southern Sudan, Utopia, Nepal.

http://wellbeing/


Students will be seeing a multitude of maps. Care taken when students respond. Small steps as they begin to use 
specific language, learn to see trends, patterns, lead them to conclusions. 



Students need to be exposed to a multitude of other visual media. Infographics, posters etc.



Human wellbeing in Australia 

Students:

• investigate the reasons for and consequences of spatial variations in human wellbeing in Australia, for 
example: 

• identification of differences in human wellbeing in Australia using a range of indicators 

• examination of reasons for and consequences of differences in human wellbeing for TWO groups of 
people in Australia eg cultural groups, unemployed, the aged, young people, people with disabilities 

• analysis of how human wellbeing is influenced by where people live in Australia 



View Australian Indigenous HealthInfoNet
HERE

Australian Human Rights Commission. HERE.

http://www.healthinfonet.ecu.edu.au/
https://www.humanrights.gov.au/publications/statistical-overview-aboriginal-and-torres-strait-islander-peoples-australia-social


Find the pdf report 
HERE. Originally 
began in 2006, the 
closing the Gap 
campaign was 
expected to achive
it’s goals by 2030. 
Read about the 
history of the 
campaign HERE.

http://closingthegap.pmc.gov.au/sites/default/files/ctg-report-2017.pdf
http://www.healthinfonet.ecu.edu.au/closing-the-gap/key-facts/what-is-the-history-of-closing-the-gap


Making comparisons is always interesting but EXTREMELY subjective. Take for example the HDI

We have consistently ranked well as a nation but  after reading this article you might change your mind!

Find the full article 
HERE. The article 
goes on to name 
Utopia as a 
settlement which 
is the township 
featuring in John 
Pilger’s “Utopia” 
following on from 
his earlier work “A 
Secret Country.”

http://thestringer.com.au/quality-of-life-for-australians-2nd-only-to-norway-but-for-aboriginal-peoples-122nd-1345#.WLoOrDuGMow


Students should find it 
interesting and 
shameful that we have  
Aid organisations 
working in our own 
backyard. Our lowest 
levels of foreign aid 
contribution. Follow 
the Oxfam campaign 
HERE.

Resources made available 
at Royal Commission into 
Aboriginal deaths in 
custody  HERE.

https://www.oxfam.org.au/what-we-do/indigenous-australia/close-the-gap/
https://www.creativespirits.info/resources/


Improving human wellbeing 

Students:

• investigate initiatives to improve human wellbeing in Australia and other countries, for example: 

• evaluation of initiatives by governments and non-government organisations to reduce spatial variations in 
human wellbeing 

• discussion of the role individuals play in improving human wellbeing 

• proposal for action by governments, organisations or individuals to improve the wellbeing of ONE group 
in Australia





Source: HERE.

https://www.credit-suisse.com/us/en/about-us/research/research-institute/news-and-videos/articles/news-and-expertise/2016/11/en/the-global-wealth-report-2016.html


Guided Inquiry. If this is an area of interest you might be interested in looking HERE. This is a highly structured 
approach to use where students develop a deep understanding of a topic. A great deal of reflective journaling 
goes on. It is student centred and designed to have them engage with a BIG question early on. If you have the 
inclination to learn a little more you will find it is a worthwhile process and you can see that Geographical 
Inquiry fits in there as well. There are significant literacy gains for students if undertaken consistently.

You probably undertake geographical Inquiry expertly but for a refresh visit Geogspaces HERE.

http://guidedinquiryoz.edublogs.org/practice-2/
http://www.geogspace.edu.au/core-units/years-9-10/inquiry-and-skills/years-9-10/y9-is-illus1.html


The students are given the BIG question, such as

Explain the social and environmental impacts of variations in human wellbeing in both Southern 
Sudan and South Africa and forecast some improvements in human wellbeing that may be likely in 

the near future?

but the teacher has to work with library staff. They have the training and the skills to work with you as a team in the 
approach to the execution of the GGI

The job is to break down the pieces of the question in their expert student groups, share their knowledge with each 
other and put it all together again in a formal piece of writing. The concepts and ideas underpinning this framework 
are not new, but this process and its promotion of a teaching team of teachers and teacher-librarians enable rich 
development of higher order thinking skills. 

Students are expected to journal so they can record specific skills development against a tools/ skills rubric. They can 
write and speak to various stages, they can respond to short written tasks and they can undertake genuine research 
that they OWN from start to finish.





https://coggle.it/

https://coggle.it/


Find this resource HERE.

http://www.geogspace.edu.au/core-units/years-9-10/exemplars/year-10/y10-exemplars-y10-illus4.html


Use values activities. Stand the class up and have them take a position along a line for an issue. Have them share 
opinions, use logic, listen to reason, argue a case, listen carefully to each other, don’t talk as much as the students at 
these times. Treasure their opinions as formative moral steps in their development.

The Human Rights Declaration TED talk HERE.

See Geogspaces site HERE for this exemplar illustration on refugees HERE

Global ed website HERE.

Discussion pairs or groups using Playposit (Formerly Educanon) HERE.

Coggle HERE. For easy online mind mapping.

That development tree HERE and HERE.

World Vision on Geography of Well-being: A diverse and Connected World Home Page is HERE

Gapminder HERE. Opens to a presentation on the Miracle of Bangaladesh.

World Vision for school resources HERE and Wellbeing HERE.

Lorraine Chafer Scoop.it HERE.

Geographies of Human Wellbeing produced by GTAV HERE.

Use a TED film such as this one of a Syrian refugees new life in Canada HERE. 

http://ed.ted.com/lessons/what-are-the-universal-human-rights-benedetta-berti
http://www.geogspace.edu.au/
http://www.geogspace.edu.au/core-units/years-9-10/exemplars/year-10/y10-exemplars-y10-illus3.html
http://www.globaleducation.edu.au/teaching-and-learning/teaching-strategies.html
https://www.playposit.com/
https://coggle.it/
http://www.zolabo.com/projects/hdi/
http://www.zolabo.com/blog/tree-of-human-development
https://www.worldvision.com.au/get-involved/school-resources/group/geography-of-human-well-being-a-diverse-and-connected-world
https://www.gapminder.org/videos/gapmindervideos/gapcast-5-bangladesh-miracle/
https://www.worldvision.com.au/get-involved/school-resources
https://www.worldvision.com.au/get-involved/school-resources/group/geography-of-human-well-being-a-diverse-and-connected-world
http://www.scoop.it/u/lorraine-chaffer
http://www.gtav.asn.au/resources/geographies-of-human-wellbeing
http://ed.ted.com/featured/zXXUME8w


Human Wellbeing Stage 5 (Year 10) Kate Walker and 
Jane

Boland St Scholastica’s College Glebe Point

jboland@scholastica.nsw.edu.au

kwalker@scholastica.nsw.edu.au

Kate and Jane presented at the AIS Conference in August 2016 called Compass Points. They 
have agreed to share the resource they produced for the day. You can find it with the suite of 
resources provided. You can e mail and thank them or ask for their help and support.

mailto:jboland@scholastica.nsw.edu.au
mailto:kwalker@scholastica.nsw.edu.au
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